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In providing special education programs 
and services a wide range of information 
is collected on students. This data paints 
a picture of the skills that a student with 
disabilities possesses. Often the need 
statement developed on a student cov-
ers a wide range of skills or behaviors 
across a range of domains. This requires 
a sophisticated management of needs, 
particularly as the list becomes lengthy. 
In an effort to improve the efficiency of 
learning and teaching, it is recommended 
that service providers determine, with the 
contribution of the IEP team, parents, and 
other service providers, which needs may 
require more intense instruction and which 
needs may be expected to develop as a 
result of maturation, environmental factors 
and peer interactions. In other words, be-
fore an Individualized Education Program 
(IEP) is developed for a student, take time 
to complete an analysis of the needs. 
Once analyzed a more focused IEP can be 
developed. The MEPI Model is intended to 
provide a rationale for review of needs and 
determination of the type of services and 
intensity of intervention. 

Maturation 

Is this a need or skill that will be influenced 
by biological maturation and ‘natural’  
opportunities to practice? Is the target be-
havior/skill likely to improve as a result of 
development and experience without sig-
nificant teacher or peer involvement? For 
example, speech skills may improve as a 
result of ‘practice’ (and opportunity) as well 
as development of fine motor and atten-
tion skills. Motor skills, such as improv-
ing reach and grasp, appropriate grasp 
and manipulation of printing or coloring 
‘tools’, and improved fluency in self-help 
skills (e.g. buttoning, zipping, etc.) may 
improve as a result of frequent practice of 
these skills or related skills and improved 
coordination of gross and fine motor 
skills. For older students, note taking and 

sophistication of written work improve with 
greater exposure and time to learn the 
necessary underlying skills. Improvement 
in some of these skills may be linked to 
biological development and maturation. It 
is important to note, however, that needs/ 
skills described as responsive to MATU-
RATION must be monitored to ensure that 
reasonable progress is occurring and that 
a more intense mode of intervention is not 
warranted. 

Environmental Mediation 

Some skills may be expected to be re-
sponsive to the ‘demands’ of the learning 
environment. Is the target behavior/skill 
likely to improve as a result of the child 
having access to learning materials or 
intentional arrangement or expectations of 
the learning (or home) environment? For 
example, a child with mobility impairment 
will have opportunity and motivation to 
‘practice’ movement if frequent movement 
is an expected component of daily activi-
ties and/or the teacher ‘creates’ motivation 
or expectation for additional movement 
requirements for this student. Movement 
would also be necessary in accessing 
learning materials, participating in class-
room routines, meeting the expectations 
of peers (e.g. response to social bids such 
as ‘come over here’) and/or the use of 
naturalistic instruction/incidental teaching 
strategies. Cognitive skills may be ad-
dressed by environmental expectations 
re: process of choosing centers before 
‘open play’, entry in journal before transi-
tion to next activity, placement of student 
in learning groups where students model 
and stimulate deeper level thinking skills. 
Systematic planning, such as rotation of 
clothing in housekeeping area or arts area 
will require student to practice buttoning, 
zipping, close clasps, or tie. Restriction of 
access to essential materials (e.g. in con-
tainers with burp lids, screw top lids, pull 
out drawers) will necessitate fine motor 
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skill practice and/or interaction with peers 
to request assistance, etc. Teaching older 
students to provide guided practice for 
social interaction, turn taking, group turn 
taking, etc. can foster social/emotional 
development and practice of skills in a 
real life situation. The key is manipulat-
ing the environment to distribute more 
learning opportunities than can be ac-
complished through intensive teacher to 
student interaction alone. It is important 
to note that many ENVIRONMENTAL  
MEDIATION decisions will result in qual-
ity statement in the Supplementary Aids 
and Services section of an IEP. 

Peer Mediation 

Is the target behavior/skill likely to 
improve as a result of predictable or 
planned interactions with competent 
peers? Some skills and behaviors may 
be responsive to peer-mediated strate-
gies. The teacher may have to encour-
age peers to be less helpful to certain 
children (to encourage social interaction 
or to practice initiating a social dialogue). 
A teacher may want to ‘teach’ peers to be 
more aware of communication attempts 
of some children and to respond as 
soon as possible. A teacher may want to 
‘teach’ some peers how to demonstrate 
skills to their peers using a number of 
smaller tasks (e.g. task analysis). Teach-
ing certain peers to ‘reward’ their friends 
for demonstrating appropriate behavior. 
By distributing the learning opportunities 
into the peer environment the opportuni-
ties for practice and reinforcement as 
amplified dramatically. These examples 
are, in a sense, a form of direct instruc-
tion that may be carried out by PEER 
MEDIATION after some ‘training’ by the 
teacher. 

Intensive Intervention (Critical 
Skills) 

Will target behavior/skill require imme-
diate intervention? Would student be 
expected to make reasonable progress 
in learning this behavior/skill without 
direct and consistent special and general 
education teacher intervention? Skills 
that students will need in order to be suc-
cessful in their immediate environment 
(home or school), or in the ‘next’ environ-
ment are priorities for intervention. The 
concept is one of immediate, intentional, 

and intensive intervention. Acquisition 
of these skills and movement to fluency, 
maintenance and generalization often 
require focused and concerted instruc-
tion. Some inappropriate behaviors (e.g. 
persistent physical aggression toward 
peers) must be addressed by adults 
immediately and consistently. This may 
require proactive teaching of appropriate 
behaviors via a commercial curriculum 
and specific consequences for aggres-
sive behavior. Expanding on-task behav-
ior is another example of a skill that may 
require periodic intervention to maintain 
on-task behavior. 

Some academic skills are addressed 
via group or individual instruction (e.g. 
identification of letters). It is important to 
note that academic skill instruction can 
be enhanced through embedded and 
longitudinal opportunities for learning 
and generalization. For example, placing 
word labels on common objects through-
out the classroom to increase the prob-
ability of incidental learning, peer model-
ing and peer mediation should facilitate 
discrimination and recognition of words 
and letters. INTENSIVE INTERVENTION 
typically results in benchmarks written in 
an IEP. 

A final note, an individual student need 
may be addressed by utilizing a combina-
tion of these rationale. The key concept 
to remember is that these considerations 
embed target skill in as many learning sit-
uations or opportunities as possible. This 
magnifies the opportunity for mastery by 
providing intensive practice and putting 
skills in the most realistic and meaningful 
contexts for the struggling learner. 

This article was developed 
from concepts proposed by Dr. 
Laurie Dinnebeil & Bill McIner-
ney of the University of Toledo. 
While initially developed as 
decision making guide for IEP 
Goals and Objectives for young 
children, it has been adapted to 
an analysis of student ‘needs’ 
to assist in IEP development. 
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